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nseling” is a video method of training counselors in basic skills
of counseling within & short period of time. This research studies the effects

microcounselihg proeeduruuponsgmupsofbesmnmgeoun-
selors. 3 differegt gkills, attendmg behavior,” reflection of feeling, and

i e s i S

was attending

of feeling, were the focus of research. Central to all studies

havior, which is the counseling skill of attending or

listening to a fent both verbally and nonverbally. These studies suggest

behavior and its related concepts may be described in

n§ meaningful to beginning counselors. Implications of the
vjor and microcounseling frameworks are discussed.

i selors and thera- economical of human resources. Beginning
pists “how to counsel” is lone of the more counselors frequently find their first inter-
complex and challenging issues facing coun- views confusing. They often have trouble
seling psychology (Krumbgliz, 1967; Mata- defining their own role in the interview and
razzo, Wiens, & Saslow 1966; Wrenn, in simply getting the client “to talk.”

agre¢ that counselor This series of studies proposes that brief
& training has not generally| been efficient or training, focused on the speclﬁc skills of
P - counseling, can be useful in counselor edu-
stion. Appreciation  Cation. A microcounseling approach is used
is expressed to Dwight W. A Dean, School of which is based on the research of Allen
Education, University of Massaphusetts, whoserved  and his associates (1967), who have used

:,m"nn mor wdumm s _ ’:ﬁ:’ Cfl?m&g;t similar concepts of microteaching in teacher

University, assisted in analyzing data. training. Microcounseling is a scaled-down

i
%

the Charles F. Kettennsl"
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sample of counseling in which beginning Stupy 1

counselors talk wit} volunteer “clients”

during brief 5-minufe counseling sessions Attending Behavior: A Basic Skill

which are video redorded. These scaled- of Counseling®

down sessions focus pn specific counseling An important aspect of establishing a
e be“"m; ‘f°’°°&}m5°hng PrO-  relationship with the client is being aware
VAR &8 - Opp Or those WRO are .: .nd respomsive to, the communications
of that individual, and communicating
this attentiveness. The communication of

: attentiveness is seen as a potent reinforcer
uses, its principle in counselor-client interaction, as well as
repractxb:utg mw playing an important role in the initial
i¢ 8Ap DELWEEN CIASS~  establishment of a relationship. Kennedy
i = and Thompson (1967) and Krumboltz,
Recently there h‘“( been extensive efforts  yoronhorst and Thoresen (1967) have ex-
plored this concept in a preliminary man-
have been trained gnd research suggests Ty il focused on in the first study

that their wark is efipotive (Beck, Kantor, i this series is one in which the counselor
S ’ i od0Ch,  gttempts to be attentive, and communicate '

Elkes, Flint, Usdansiy, Newman, & Silber, ;" trontiveness to the client. Skinner
1068). Other .stud1 (guckhulfhu% 'I;r;%x (1953) has noted that the “observer at-
h indicated o ) tends to the stimulus and thereby controls
ave indicated thal trainees (graduate o [p. 122).” It is possible to deseribe at-
students in clinical | psychology an_d lay tention as controlling the interaction be-
levels of eff. ought to function at .o/ wouncelor and client. The counselor
evels of effective therapy commensurate .,)j pe considered to be conditioned to
to more experienced fherapists 1%}:3%” pay attention to the client because he is
Kagm AIWOLL,  reinforced by thlfeh:upenis'l‘f (and the
client) for such vior. The counselor,
ess recafl, have demonstrated by attending to the client, controls the

the value of video tage to aid in the under- ;. pohavior in the interview. In ef-
standing of counseling. They have further fect, this study was intended to teach coun-

coumcio citpation. |+ wlom bow fo mnfre thetr- dlicels by

A paying attention.
This research studigs the effects of micro-  “ory © N0 e " ets of attending be-

counseling training grocedures upon three ;. .o "have been identified which include
g:;? m un;t:};)::l o'f',‘,’e:eﬂi’cf: both nonverbal and verbal components.
How Gf feeling il . ’ Theﬁrstoftheseisdeﬁgedaseyecontact,
ine were the Eocus ‘ e TEC e in which the counselor simply looks at the
& X client. Secondly, postural position, move-
ments, and gestures communicate atten-
tiveness. Verbal following behavior repre-
sents the counselor’s responding to the la.s:
. . : comment or some preceding comment o
zzl:::; m : g?nt?:e;ﬁ o;areyﬂe;; the client without introducing new datp.
dcibed 5o ahinvbal tisin mgean ful Most would agree that one of.the _basw
to beginning counselofs Ifthmmso it may tasks of any counselor supervisor is to
be Seasible tdl use & B : help the neophyte counselor to relax, pay
work to teach sdlor trainees the basie 3 ; nsibili
skills of counseling quickly and effectivelv. SMA;]? Ty s I - s

possible purposes s
aim is to provide
and thus, to bridge
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Microcounseling and Attending Behavior 3

attention to the clieqt, and refrain from
jumping from topic to fopie.

This first study applied the techmques
of microcounseling tq the iraining in an
elementary skill of ¢ounseling—attending
behavior—of a group of beginning coun-
selors. The prediction jwas that the training
procedure would incr¢ase counselor atten-
tiveness and would produce more client

satisfaction.
Method

Subjects. The Ss of thigstudy were 38 dormitory
counselors divided nndo ly into an apenmental

and a control group. Thi
volunteer students who wgre randomly assigned to
counselors.

Microcounseling model] The experimental group
went through the follo -: training procedure:
(a) A 5-minute diagnogi i
taped in which counselo
“Go in and talk with
him.” (b) Trainees next ead
havior Manual” which described
ponents of attending befjavior. (¢) Video models
of:ttendmgbehavwru 5 'bnedbyeﬁecnvemd
less effective counselors |were presented, coupled
with discussion of the mofiel by the training super-
visor. (d) The trainee abownhisinitialinter
view and was asked to tlfyspecxﬁcmzunces
of attending and nonattegd The supervisor dis-
cussed attending behavio eoneepumththemmee
during the viewing of th ﬁm.mtervww (e) The
uunaemdmpervuor giewed the procedures of
:ttendmgbehnnor ogether. It may be observed
that the training p umsmvolvedcuedn—
erimimc'wnhﬂ:efom video models (Bandura
& Walters, 1963), writtqn materials, supervisor’s
comments, and operant |techniques whereby ap-

pnzteeotmglorbelu'rwurem'dedbythc
supervisor. It was observed that an important part
o!t.hetrunmg procedurq involved the quality of
the training relationship| with the supervisor. (f)
Asatest,t.betnineethmhxmdwtbendeo—
taping room and eled the same client for
5 minutes. The entire fu aoeounselmg teaching
unit took approximately 1 hour.

The control group expgrienced only Steps a and
f of the preceding model.[They waited alone in the
video-taping room until their second microcounsel-
ing session, and occupiefl themselves by reading
textbooks which they hafl with them or by drink-
ing a coke supplied by Hs

It should be observed phat the 5-minute sessions
onv:deotapepnsented ather dramatic evidence

thmupenememdregu—

eCOUuD

maximally facilitating bdhavior change. Via video

tape, & picture of counseling and interpersonal
stylemdxtyappeunmdmh:ghlymb:ectwdmct

unlued. A scale to assess attending behavior was
developed from observation of the video-taped
interview and found to have an average interrater
relisbility over seven raters of 843. The tapes from
the interviews were randomly arranged and pre-
sented to two raters who rated the television tape
on eye contact, posture, and movements and ges-
tures.

A typescript of all interviews was completed and
rated for verbal atiending behavior by two trained
raters. If a counselor comment followed the verbal
comments of the client, it was scored “plus.” If it
did not follow, it was scored “minus.” If disagree-
ment between the two raters occurred, the state-
ment was not used. Of 1,904 ratings, the two raters
disagreed on only 114, thus illustrating consistent
agreement as to verbal attending behavior. Each
counselor was scored for the percentage of verbal
attending behavior in each session held with =
client.

The clients completed a semantie differential
form, the Counselor Effectiveness scale (Ivey,
Miller, Morrill, & Normington, 1967), following
each interview with their counselor. This 25 item
form was developed by having two graduate classes
in counseling rate video-taped nmple of effective
and ineffective counseling on 93 pairs of adjectives
presented in a semantic differential format. Means
were computed on each of the items and those
which best separated effective from ineffective
counseling were selected for use. Adequate relia-
bility and validity were demonstrated. Analysis of
covariance was employed to test for the significance
of treatment differences between each of the groups.

Results

Eye contact was the only area where sig-
nificant differences were noted between
experimental and control groups on direct
ratings of the video tapes. Table 1 reveals
that nonsignificant differences were found
between the two groups on posture and
counselor movements and gestures.

Judges rated the experimental group
significantly higher on their percentage of
following behayior. An increase of more
than 10% in verbal following may be noted
for the experimental group in their ability
to attend to the client.

Clients in both experimental and control
groups tended to rate their counselors
higher followmg the second microcounsel-
ing session than following the first session.
However, the experimental group showed a

P
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TABLE 1

of Covariance|of Judges’ Rstings of
Attending Behavior §nd Clients’ Ratings

of Counselor Effectiveness
Ratzz In-fhvl Inu!‘bvﬁ Adjusted &
Eye contact
Experimental| 4.16 4.66 4.70 | 5.30*
Control 4.40 4.34 4.30
Posture
i tall 4.00 4.16 4.15) 0.26
Control 3.92 4.10 4.11
Movement and
gestures
imental] 3.84 3.&7 3.83 | 0.25
Control 3.61 3.69 3.72
% of following
behavior
i tall 85.44 j| 96.31 | 96.68 | 6.17*
Control 87.25 || 89.62 | 89.25
Counselor Ef-
fectiveness
scale
Experimentall 135.11 || 147.42 | 147.04 | 4.43*
Control 136.68 || 140.37 | 139.85
Note.—The loss of ofe S resulted in a totsl
of 36 degrees of freedom
*df = 1/35.

*p < 05

significantly larger inl:provement than did
controls.
Di :

y, it appears clear
ling paradigm is a
for teaching basic
skills of counseling. I} has been possible to
identify attending avior as a relevant

appears to be ec-
onomical of staff tinje and to involve the
beginning counselor fplly in his own train-
ing. Further, attending behavior would
appear to be a helpfu] skill to the neophyte
counselor facing his i i
views.

Basic to the conc¢pt of attending be-
havior appear to be two dimensions, that
of maintaining eye cqntact with the client
and that of verbally following what the
client has said withogt introducing new or
irrelevant material. |While measures of
counselor posture and movements and ges-
tures did not achiefe statistical signifi-
cance, it is believed| that these are still

relevant components of attending behavior.
Reviewing the first interview tapes revealed
that all but one or two of the counselors-
in-training were reasonably relaxed ini-
tially. This might well account for the lack
of significant change in these areas. How-
ever, many trainees found it difficult in
their first interview to look at their clients,
and kept trying to think of “what should I
say next” instead of simply attending to
the client.

Client responses on the Counselor Ei-
fectiveness scale indicated that the coun-
selors trained in attending behavior were
rated as being more effective. It does seem
a truism that we tend to favor those who
pay attention to us. Much of the beginning
counselor supervision in practicum is cen-
tered around getting the counselor to listen
to his client. The microcounseling frame-
work appears to be a technique by which
the supervising counselor can more rapidly
introduce his trainee into the basic develop-
mental skills of counseling.

Trainee and client word counts were
computed for the first and second inter-
views. It was found that the experimental
group trainees talked 46.85% of the time in
the first interview and 33.03% of the time
in the second. Comparable figures for the
control group were 42.66% and 37.64%.
While reducing verbal participation in the
trainee was not a goal of this study, these
figures seem to support the validity of the
attending-behavior concepts in this study.
Matarazzo, Wiens, and Saslow (1966)
have suggested that it should be possible
to teach counselors an optimum amount
of participation in the counseling session.

Skinner (1953) considers attention a
generalized reinforcer. He points out:

The attention of people is reinforcing because it is
2 necessary conditjon for other reinforcements from

them. In general, only people who are attending to
us reinforce our behavior. The attention of some-

one who is particularly likely to supply reinforce-
ment—a parent, a teacher, or a loved one—is an

especially good generalized reinforcer and sets up
especially strong attention-getting behavior [p. 78].

It would seem that this study bas demon-
strated that it is possible to teach beginning

counselors to use the reinforcer of attention.
Further, it appears that the clients who
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have been “attended to” tgnd to rate their
counselors higher.

The training of the eqg
skill of reinforcement, however, repre-
sented a more complex proeess than reward
of desired counselor behavior. Cue discrimi-
nation through the preseptation of video
models training matena X and counselor

nselors in this

to model the behavior ang t.hen reinforee
the behavior once it had
It should be mentio ned that t.rah_lees

“felt they had
they would im-

ful one for them. They
learned a great deal whi
medxately apply in theu'

trainees oomme.nt.ed Andther stated, “I
could have been giving s
the students I work with...
worrying about myself top much!” These

counseling situation.

Some specific ljmjta' to this study

ular clients in the 5-mm

typical of counseling intq
study to determine the geherali
learning in the microcognseli
to actual counseling is reqfiire
behavior as a generaliz
counseling is a relatively

Beginning counselors
techniques of effective in

* Cheryl J. Normington had nfs
for Study 2.

tionships in the counseling interview. Espe-
cially important are skills such as empathic
understanding and communication of non-
possessive warmth and genuineness.

The purpose of this mvestzgatlon was to
study further the effects of a microcoun-
seling training program upon beginning,
prepracticum counselors. One specific coun-
selor skill, that of accurate refiection of
feelings, was the focus of this training pro-
gram. This skill was chosen because of the
1mportant. part it can play in communicat-
ing to the client that “I am with you...I
can accurately sense the world as you are
feeling and perceiving it.” This communi-
cation is a communication of empathic
understanding, a key aspect of an effective
interpersonal relationship.

Skinner (1953) suggests that attention
is not sufficient in itself as a reinforcer
of human beings. He indicates that ap-
proval is another generalized reinforcer
which may be used to shape the behavior of
others. “Another person is likely to rein-
force only that part of one’s behavior of
which he approves, and any sign of his ap-
proval becomes reinforeing in its own right
[p. 78].” It seems possible that approval of
a client’s behavior represents selectively at-
tending to only certain aspects of that be-
havior. The more complex skill of reflection
of feeling may represent a focused attending
in which the counselor selectively attends
to one certain aspect or aspects of the
counseling interaction. Truax (1966) also
has considered nondirective counseling tech-
niques within a reinforcement framework.

The training paradigm used, microcoun-
seling, involved training of beginning coun-
selors through cue discrimination and the
application of reinforcement by supervisors
to emitted counselor behavior. An increase
in accurate reflection of feeling responses
by counselors over trials was predicted.

Method

Subjects. Eleven beginning counselors from the
department of psychology, counseling, and guid-
ance at Colorado State College, Greeley, served as
Ss in this experiment. These Ss had no previous
counseling experience, and could be considered
naive Ss. The “clients” were 11 paid volunteer stu-
dents from Colorado State University, Fort Col-
lins, who were randomly assigned to counselors.

Microcounseling model. The beginning coun-
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ollowing training pro-

selors ptmmpatzd in the
i intervievy was video

During these sessions, talk tmythingthatis
meanmgfulu)ym.such yonrmtcmst.s,your

spedt of yourself, etc.” The
initial session served to e hal;abasehneof

(b) Trainees next read

Manual,”anddiammedthe of the skill with
a supervisor. (¢) Video models of reflection of feel-
ing, as portrayed by effeqti
counselors were presented, poupled with discussion

fedtion of feeling, or in-

ete. (¢) A 3-minute role-phy
ndeouped.mwhxchan. D

ample opportunity for the trunee to practice re-
ainee, supervmor, and
role phyer (upenmced =

forced by the supervisor thro
(g) The trainee condu saeeondmtemew(S
minutes) with the original plient, with instructions
to practice reflecting the f

TABLE 2
Trend Analysis of Mean Judges’ Rating
of Counselor’s Abi to Accurately
Reflect i
Trial M
Source (9| MS | F : : :
1 D‘l:"'.; 2 : 3
Trials (A) 2| 3112 | 2358 |1.00] 2.9 i £.00 | 3.8
Subjects !
- -
selors) (B) | 10 | 3.32 | 2.52) ‘ i
AXB 20| 13 l
! |
Linear com- I |
ponents 1] 43.68 | 33.09p° | |

® Not included in moalysis.
*p < .05
s p < .00L

y, Normington, Miller, Morrill, and Haase

cated by the client. (A) Trainee and supervisor
viewed the tape and engaged in further analysis of
the trainee’s use of the skill. Reinforcement for the
mmeesuseoftheskxllmpmdedbytbewper
vmor (i) The trainee conducted a final 5-minute
interview, again with the originsl
chent.andamnmthmsmwhomtomﬂectthe
feelings being communicated. (j) The final tape
was viewed and diScussed by trainee and super-
visor. The entire procedure for each trzinee was
completed within a 2-hour time block.
Instrumentation and scoring of dependent van-
ables. Three techniques ofenluauonwereunhned

twoexterm.lmdgaonsnnngmle(adaptedﬁom
Truax & Carkhuff, 1967) for accurate reflection of
feeling. The two judges were advanced graduate
students in counseling psychology, one with 3 years
of experience in counseling and the second with
2 years of experience. Interjudge relisbility for these
judges was computed and yielded a Pearson prod-
uct-moment coefficient of 64. Test-retest relia-
bility for the seale, over a 2-week period, was
computed (N = 27) and yielded a Pearson prod-
uct-moment coefficient of .92.

Secondly, at the conclusion of each of the 5-
minute sessions, the client rated his counselor
trainee on & semantic differential scale, the Coun-
selor Effectiveness scale (Ivey, Miller, Morrill, &
‘Ionmn:ton. 1967), and also rated t.he counselor
trainee on s relationship questionnaire adapted
from Truax and Carkhuff (1967). The counselor
completed the semantic differential scale, labeled
the Seli-Concept scale and the rating scale for
accurate reflection of feelings at the conclusion of
each of the 5-minute sessions.

Atrendanalyusden;nmmedwmdau
gathered in this study. The role-playing session
was not included in the analysis, since the inter-
view was identifiable to the external judges as they
rated the tapes. Trends over three trials were
analyzed for each of the criterion measures in-
cluded in this study.

Resulis

Table 2 reveals an increase in ratings of
accurate reflection of feeling by external
judges from first to later interviews. We
find 2 .001 level of significance for the three
trials and for linearity.

Tables 3 and 4 illustrate that client
ratings of counselor effectiveness and
counselor ability to establish and main-
tain relationship increased significantly
over trials. The linear trends across trials
are highly significant.

Tables 5 and 6 portray the counselors’
evaluation of their own performance. Again,
findings of linear increases over trials may
be noted.
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TABLE 3

Trend Anslysis of Qounselor Effectiveness as
Rated py the Client

[ i ; Trial
Source -‘Jf| MS F | - -
i | 1 ' 2 | 3

Trials (A) 2| mem nro-'[uu:'wu‘uos
Subjects | |

(student { t

volun- | |

toers) (B) 10| ¢6e7.20 | s5.18° 5

*p <.0L
**p < .00

Discussion

Support for the |hypothesis of this study
has been indicatpd. The trend analysis
design reveals thqt the counselor trainees
significantly imprpved in their ability to
reflect feeling over|trials in a positive linear
fashion. This wogld lead one to suggest
that accurate refletion of feeling is a dis-
creet, identifiable gkill, which can be taught
to beginning coupselors quickly and ei-
microcounseling para-

It appears tha{ it is possible to teach
te reflection of feeling
our period. Clinical evi-
ity of the study comes
from viewing the fapes of individual coun-

Microcounseling and Attending Behavior 7

TABLE 5
Trend Analysis of Counselor Self-Concept
' Trial ¥
Source |d&f| MS F
1 2 3

Trisls (A) | 2| 782.02 | 8.50° | 124.45| 130.90 | 141.18
Subjects .

{eoun-

selors)

®) 10 64582 7.02%
AXB 20 92.15
Tozal 2
Im‘ m’

ponents 1| 1538.91 | 16.70*

*p< L
* p < 001

selor trainees over the training period. One
notes dramatic changes in trainee behavior.
As McLuhan (1964) has observed, “The
media is the message.” In the case of this
study, direct viewing of video tapes might
well provide the strongest message as to
the value of the microcounseling frame-
work. Additional supporting clinical data
come from discussion of the study with
trainees after they had completed the 2-
hour time block. They seemed highly en-
thusiastic about the changes they had
observed in themselves and expressed con-
siderably more faith in themselves as future
counselors.

Evidence of the usefulness of the skill
of accurate reflection of feeling appears
in the client’s ratings of the counselor fol-
lowing each session. Counselors were rated

TABLE 4
Trend Analysis of elor’s .Abil.ity to Establish TABLE 6
and Maintain &nzl:lp as Rated by s fieial O . —
- Ability to Accurately Reflect Feeling
F EE- | Trial ¥ :
Source | |df | M F | - Trial &
{ | | 1 | 2 | 3 Source éf| Ms F
—i x ' ' ' 1 | 2| 3
Trials (A) 2| ssho|so0c | 2238 | 2609 2@ —
Subjects (stu- T ’ ' , Trials (A) 2| 2104 | 1363 [5.00| 500 5.2
dent volun- ‘ { { Subjects  (coun-
teers) B) | 10 mﬂ | S0 | ‘ selors) (B) 10| 7.08 | 48
AXB 0| nps| @ ‘ AXB 2| e
Total a2 ! I ' Total 2
Linear compa- | | '
nents R S ' e | | l Linear components| 1| 40.61 | 35.41°°
*p < 05 *p< 0L
**p < 0L **p < 001
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as more effective and rpore understanding
after each succeeding |session. Similarly,
the counselor trainee ! hted himself more

result of two individuals knowing one an-
other better and feeling|more comfortable.
In this regard, this study could be ecriti-
cized for lack of a contrpl group. In Study
1, on attending behavior} it was found that
control group clients tehded to rate their
counselors slightly highler after a second
session, but this trend was not statistically
significant. Data from this previous study
may lend credence to thd present significant
findings.

MaJor support of t.h staxdy lies in the

and counselors, saw
ment in counselor behay
later trials. This smdy g
providing further s ;

feasibility of brief coui
cused upon interperso
usefulness of skills such jas
tion of feeling.

pgrating meaning-
s of the person.
izations, one com-

tion of feeling is seen af :
attending behavior and freflection of feel-

¢ Cheryl J. Normngton 1C.DunMillerhad
major responsibility for

, Normington, Miller, Morrill, and Haase

ing. However, in this case, the counselor
is attending to a broader class of client
response and must have the skill to bring
together seemingly diverse elements into &
meaningful Gestalt.

The training paradlgm used, microcoun-
seling, once again involved training of
beginning counselors through cue discrimi-
nation, modeling techniques, video feed-
back, and the application of reinforcement
by supervisors to emitted counselor be-
havior. An increase in accurate summariza-
tion of feeling responses by counselors over
trials was predicted.

Method

Subjects. Ten beginning counselors from the de-
partment of psychology, counseling, and guidance
at Colorado State College, Greeley, served as 8s in
this experiment. These Ss had no previous counsel-

ing experience, and no previous experience in ear-
herreeeuchsmdws.'l‘he“d;em:”ml()pnd
volunteer students from Colorado State University,
Fort Collins, who were randomly assigned to
counselors.

Microcounseling model. The beginning coun-
selors participated in = training model similar to
that of the reflection of feeling study. A “Summa-
rization of Fecling Manusal” was substituted for
the one on the reflection of feeling and video
models provided centered around concepts of
summarization.

Instrumentation and scoring of dependent vari-
ables. Three techniques of evaluation were utilized
in this study. The Ss’ video-taped interviews were
arranged in random order, and then were rated by
two external judges on a rating scale (adapted
from Truax and Carkhuff, 1967, and the previous
study on the reflection of feeling) for accurate
summarization of feeling. The two judges were ad-
vanced graduate students in counseling psychology,
both of whom had had at least 1 year of experience
as a counselor in a university counseling center.
Neither of the judges had participated in the rating
of earlier studies. Interjudge reliability for these
judges was computed and yielded a Pearson prod-
uct-moment coefficient of .75.

Secondly, at the conclusion of each interview,
the client rated his counselor trainee on a semantic
differential scale, the Counselor Effectiveness
scale (Ivey, Miller, Morrill, & Normington, 1967),
and also rated the counselor trainee on a relation-
ship questionnaire adapted from Trusx and Cark-
huff (1967). Finally, the counselor completed the
semantie differential scale, labeled the Self-Con-
cept scale and the rating scale for accurate summa-
rization of feeling.

A trend analysis design was used to analyze data
gathered in this study. The role-playing session
was not included in the analysis, since the inter-
view was identifiable to the external judges as they
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TABLE 7

External Judges’ Rating
ility to Accurately

Trend Analysis of
of Couaselor’s

Feeling
Trial M
Source éf] MS F
1 |Rolel 5 | 3
play*
Trisls (A4) 2] 88.44 | 1p.88"" | 2.00 | 5.60 | £.30 | 5.30
Subjects (B) | 9| 811 56°
AXB 18] 2.28
Total 2
Linear com-
ponent 1] .05 116"
* Not included in snalysis|
*p < .05
o <001

rated the tapes. Trends pver three trials were ana-
lyzed for each of the cfiterion measures included
in this study.
Results

Table 7 reveals a3 increase in ratings of
accurate summarizafion of feeling by ex-
ternal judges from| first to later inter-

shlp increased signi
linear trends across
nificant.

Tables 10 and 11 portray the counselors’
evaluation of thefr own performance.
Again, findings of |linear increases over
trials may be noted.

TABLE 8

Trend Anslysis of or Effectiveness as
Rated by the Client

trials are highly sig-

Source af MS F

Trials (A) 2| 1223.30 | j.88°

j 085
AXB 20
Total 32

Linear com-

*p < .08
~p< oL

Microcounseling and Attending Behavior 9

TABLE 9
Trend Analysis of Counselor’s Ability to Establish
and Mazintain Relsationship as Rated

by the Client
k] Trial
Source ; 2| MS F
| ’ v 1 2 3
I_I
Trials (4) 2| 116.78 | 22.76* | 17.09 | 18.55 | 23.35
Subjects (B) | 10| 8715 | 18.95°
AXB 20| 5125
Total 2
ponent 1] 220.14 | M.67°
*p < .00
Discussion

The consistent pattern of statistieal
significance suggests confirmation of the
hypotheses of this study. Counselor trainees
significantly improved their ability to sum-
marize feeling over trials in a positive linear
fashion. Summarization of feeling appears
to be a discreet, identifiable skill, which
can be taught beginning counselors quickly
and effectively, via the microcounseling
paradigm.

Again, the ratings of judges who viewed
the randomly presented tapes provides
the major support of this study. Client rat-
ings of counselor effectiveness were also
significantly improved, but these findings
are confounded by the possible effects of
the client simply “knowing” the counselor
better at the time of the later ratings.

As might be expected, the counselors’
ratings of their ability to accurately sum-
marize feeling, and their self-concept rat-

TABLE 10
Trend Analysis of Counselor Self-Concept
f Trial &
Source éf| MUS F
1 2 3
Trsls (A) ’ 2| 1997.85 | 19.54° | 116.36 | 135.00 | 12.58
Subjects (B) | 10 | 152.03 | 15.08°
AXB || 123
|
Total l a2
Lincar com- | ‘ | ’
poceat | 1| 3770.18 | 36.857° :
1 !
* < .00L

vt ervem—
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LE 11
Trend Analysis of [Counselor’s Own Rating of

Ability to Accurptely Summarize Feeling
': Trial M
Source il MS F o ’
1| 2 l 3
Trials (A) ol 2458 |22.78° | 4.97 uslroo
Subjects (B) wf 7.3 | s.6e°
AXEB 20fl 1.08 %
Total 2 . {
i | |
Livear compopest | 111 S8 0.4 l
*p <.00L

ings improved significantly. Again, these
ratings are highly subject to individual
bias and halo effect, but they do indicate
that the counselofs felt they had improved,

seling suecess. Djrect viewing of the video
tapes of the coupselors provides dramatic
and convineing eYidence of the validity and
power of the nficrocounseling procedure.
The counselors were pleased and impressed
with the change they saw in themselves
and this may in part explain the markedly
improved seli-rafings.

INTEGRATER DiIsSCUSSION OF THE
REE STUDIES
Attending r, reflection of feel-
ing, and s tion of feeling are

ending behavior is sim-

ply “being with'] the client both physically
and verbally gnd thus reinforcing the
client for “being himself.” Reflection of
feeling is seen gs selectively attending to
the feeling or lemotional aspects of an
individual’s comjnents during an interview,
thus reinforeing jpnly certain aspects of the
client’s productidns. Summarization of feel-

ing involves the| first two dimensions, but
also requires tBe counselor to integrate
and find commof elements in diverse client
sich, it probably represents
f complex and important
selor.
f the counselors in these
s, however, represented
process than reward of

Ivey, Normington, Miller, Morrill, and Haase

desired counselor behavior. It involved cue
discrimination through the presentation of
models, training materials, and counselor
supervisor comments. It involved the posi-
tive reinforcement of operants by the super-
visor through rewarding appropriate at-
tending behavior. In short, the training
process was designed to model the behavior
and then reinforce the behavior once it
had occurred. The social learning model of
Bandura and Walters (1963) provides an
especially relevant discussion of some of
the techniques employed in this study.
Allen (1967) provides a detailed discus-
sion of the microteaching framework.

Attending behavior offers a new approach
to many problems. It can be taught as a
technique, but unlike pure technique (“say
the client’s name at least three times”),
attending implies real interaction. In order
to engage in the attending behavior of
following content by relevant statements,
the person must listen to content. To follow
communication of feeling by appropriate
changes in voice timbre and quality and by
appropriate statements, one must attend
to the feeling that is being communicated.
It is likely that the person who is incon-
gruent will be unable to attend, but at-
tending seems to be seli-reinforcing once
it is initiated, and may even provide an
approach that can be used with those
groups that Rogers sees as requiring other
than the Rogerian relationship to initiate
movement.

This type of training (attending behavior
training model) was utilized, outside of
any of the actual experiments, with a
naive secretary. Following the first session,
her lack of attention was pointed out and
she was given instructions on how to pay
attention. She returned to reinterview the
student, and, after & brief moment of arti-
ficiality, began to respond in highly im-
pactiul ways. In fact, she looked like an
experienced counselor. As a side effect,
she entered the office the following Monday
anxious to tell about attending to people
over the weekend. She felt excited and in-
volved with people in new ways and the
impact was even apparent on her husband.
This experience may suggest the utility of
the concepts in this study for pretraining
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of clients for co ing, as an adjunct
to counseling and thefapy itself, and as a
research paradigm tq examine counseling
process.

If attention is the ¥mportant factor that
this suggests, it might] provide an explana-
tion for the success apd validation of cer-
t.ain varieties of cofnseling and thera-

ic client dreams in
Jungisn client in
- and a3 Gestalt

fashion. Could it
herapist simply has

is study produced
They noted that
st ‘costly’ in that

to suggest ways of
behavior that the subj

that some individual| trainees responded
better in different trajning situations than
others. Further resear¢h on the method of
instruction and the igppact of the media
seems warranted. Stoller (1965) and Farson
(1966) have observed fhat television equip-
ment did not modify gfoup interaction.

cyecle. Clinical observation over these stud-

Microcounseling and Attending Behavior 11

ies suggests that the ideal teaching format
is represented by & 5-minute base line
session followed by instruction and feed-
back and then a second 5-minute session.
This is followed by more instruction and
feedback and a final 5-minute session
again followed, by feedback. Similar ob-
servations have been made by Allen and
his associates in connection with miecro-
teaching. Experimental evidence is lacking
on this point, however.

Some general limitations to these studies
should be considered. While paid clients
appeared to operate very similarly to reg-
ular clients in the 5-minute interviews, it
should be noted that this situation is not
typical of counseling interviews. Further
study to determine the generalizability of
learning in the microcounseling setting to
actual counseling is required. Attending
behavior as a generalized reinforcer in
counseling is a relatively new concept, and
the utility of this concept needs more dem-
onstration.

A question which might be raised is,
“How well will the counselor trainees of
this study remember what they have
learned?” It is believed that the materials
learned in these studies will probably fol-
low usual learning principles. It has been
suggested by McDonald, Allen, and Orme
(1966) that learning from microteaching
training procedures tends to follow usual
learning curves. Thus, we would tend to
predict extinction of learning in this massed-
practice study, but intermittent practice
and reinforcement administered during
counseling training should again bring
about a rapid rise in emitted behavior.

Most counselor educators have spent
long hours training beginning and prac-
ticum counselors in the skills of counsel-
ing, and most would agree that training
neophyte counselors in these skills is a
difficult and taxing task. Microcounseling
training would seem to provide a viable
framework to make professional counselor
training and the training of lay counselors
more meaningful and effective. If it is
possible to teach a counselor complex skills
of counseling within a 2-hour block of
time, it should be feasible to develop an
integrated counselor education program




12 vey, Normington, Miller, Morrill, and Haase
based on microcounseling principles. Sim- Nomurxcrox, C. J. The Counselor Effectiveness

ilarly, the concepts ¢ attending, selective scale. Unpublished report, Colorado State

attending, and summarization may have K-‘mﬂ;ni;re:si moﬁwﬁ, & Famqumaz, W.
broader implications than counseling prac § i

W. IPR—interpersonal process recall: Stm-
tice. These may be sHills which are equal

ulated recall by vidoetspe. Research Report
important to the teacher, the administrator, No. 24, 1985, Bureau of Educational Research
and the student. THe microteaching and Services,

S T
- . ’ o A'!. bl ” i m
microcounseling framjework mey be 2 ve- ment technique with a first grade boy. Per-
hicle by which the developmental skills of sonnel and Guidance Journal, 1967, 46,

living may be taug _— 370. r st srall a G /F]
Further new directjons for research seem { Kxvousz, J. D. o —— gl
called for within th¢ microcounseling an o ision, Soe08. 210200 e
attending behavior ffamework. One of the Smourz, J. D., Varexmosst, B. B, & THome-
most promising of phese involves identi- szx, C. E. Nonverbal factors in the effective-

interpretation. Others ness of models in counseling. Joumnal of
the imparting of in-  Counseling Psychology, 1967, 14, 412-418.

ST § = h Maztazazzo, R. G, Wmss, A. N, & Saswow, G.
piseling interview, how Experimentstion in the teaching and learn-

fying the skills of tes
might center around
formation in the co

to give an interpretjtion of client behav- ing of psychotherapy skills. In L. A. Gotts-
ior, or how to handle silence in the inter- chalk & A. Auerbach (Eds), Methods of
view. Particularly injportant will be exam- research in psychotherapy. New York: Apple-
ination of the degred to which training via ton-Century-Crofts, 1986. = :
. e McLumax, M. Understanding Media. New York:
microcounseling gendralizes to actual coun- MecGraw-Hill, 1964.
seling practice. McDoxaw, F. J, Ausx, D. W, & Oz, M. E.
Effect of sethli-evdugtéqn anoci social mnfo&
Auex, D. W. (Ed) Ms ing: A descri ment on acquisition of a teaching
tion. s‘“"o("i’ )c morvwiawsmnford Teachp-er bavior. Paper presented at_ tbe American
Education Program]1967. Educational Research Association Conven-
Baxoura, A, & Warrsed R. H. Social learning and tion, February 1966.

Posee, E. G. The effect of therapists’ training on

personality develon . New York: Holt, group therapeutic outcome. J 1 of Con-

Bacx, J. G, Hunoms, I & Guamw, V. A Fol- ., “siting Pryatology, 1805, 96, 263060,
low-up study of chronie pqyc.hotzc patients RiocE, M. J., Evxss, C., Fur, A A, Usnufm,
R e L
{M-Te;?‘in Journal bj Psychiatry, 1963, 120, : g z;mnul he‘lth ol 33’4 A
Cazxmvurr, R. R, & Truax, C. B. Lay mental ournal of Orthopsychiatry, » 33, 678-689.
health cotnseling. . effects of lay group am;m B F. Science &d human behavior. New
! Couulﬁna PWC’BOIOW, H Mu:mﬂlan, 1 o

counseling. loumal Stouwze, F. H. TV and the patient’s seli-image.

oos . 7d Frontiers of Hospital Psychiatry, 1965, 2, 1-2.
vax, C. B. Training ; :
e chotherapy: An evalua- Tevax, C. B. Reinforcement and non-reinforce-

counseling and 3 N
tion of an integratefi didactic and experiential :";‘;: m R;.?"“ pqig‘geln‘l’i Journal of
roach mnal b ;- rmal chiatr V- s - .
R e () g Peucholof:  qeoax, C. B, & Caaxaum, R. R. Tovard efec
o S . . tive counseling psychotherapy: Training
Fassox, R. E. The of audio-visual input in o ice. Chi - Aldine, 1067.

small groups. Papgr presented at the Voca- . A )
tonal “Rebabilitatibn Conference “The Use WM, C. G. The counselor in the changing

- e s m world. Washington, D. C.: American Per-
;:)fiesst:xglm-(}mups in' Rebabilitation,” Sen sonnel and Guidance Association, 1962.

Iver, A, E, Mmuzs, . D, Mozemr, W. H, & (Received April 1, 1968)

S -

E A
e el
- -



